ICT Trends and Issues in the Drama Classroom
Under the ACARA National Curriculum the implementation of Information Communication Technology (ICT), and the teaching of digital literacies has become a cross-curricular priority. In many subject areas, the inclusion of such technology may be straightforward. Research has shown, however, that the implementation of ICT across Arts and Physical Education is proving to be a far slower process than originally anticipated, and the subjects are lagging behind their counterparts in this regard[footnoteRef:1]. In Drama in particular, teachers may find ICT to be a nuisance in a subject that is designed to be primarily social, because information technology has developed from what was primarily an individual practice. The addition of the internet, however, has rendered ICT a highly social medium perfect for use within a subject with such a broad social and cultural focus. The following report will examine four resources, of different digital mediums, and discuss the relevance of the technologies they suggest for use within the drama classroom. [1:  (Dunmill & Arslanagic, 2006)] 

Website: Digital Education Review NSW, page “Laptops in the drama classroom”.
Page available here
The webpage I have chosen to look at is from the Curriculum Support website, published by the education department of NSW. The page is titled “Laptops in the drama classroom” and explores ways in teachers can utilise laptops for learning.  The site offers a broad range of possibilities for implementation of ICT, and also offers some specific examples of how teachers can structure a program around the use of technologies.  It states that “Laptops will open up new creative possibilities and ways of working for students and teachers”[footnoteRef:2] The webpage then goes on to offer an example e-folio, together with a task brief for the creation of this e-folio, both which I will make available on the resources page of my own website.  [2:  (State of New South Wales through the Department of Education and Communities)] 

The idea of an e-folio in drama is a particularly good use of ICT, as drama folios are meant to encourage student research, collaboration, planning, evaluation and critical reflection. Having such a folio available online, perhaps on a class page, would enable students to learn from each other, and develop their reflective skills by evaluating both their own work as well as that of their peers. These folios may be in the form of flash documents, websites, blogs or any other medium the teacher is comfortable with moderating.
The benefits of the ‘e folio’ are as follows:
· Allows students to digitally collate all online research
· Allows student to access all work in one place at any time
· Allows students to view the work of their peers to aid in understanding
· Allows for teachers to monitor progress in real time
· Allows for student and teacher feedback in real time
· Allows students to creatively express their ideas through ICT
· Students can include any practical work via recorded video or audio media
· Students can participate in recorded discussions about work, which will aid in understanding and the development of higher order thinking skills
As with any technology there are factors that teachers must be aware of such as:
· Student’s online safety must be considered and teachers must be careful that student videos and photographs cannot be accessed by third parties
· Any copyright infringement as a result of student-published work will be the responsibility of the teacher
· Cheating as a result of peer access to student work may become a factor 
· Moderation of discussion and student collaboration online must be kept up to date
· The socio-economic status of students, and access to needed resources may become a issue when submission of assessed tasks must be in digital format
· Bullying and anti-social behaviour that may come about in collaborative work or peer critical feedback
· Student’s digital literacy may become a barrier to completion of task and overall success- teachers much actively support this.
Scholarly Article: “ICT in Arts Education: A Literature Review” by M. Dunmill and A. Arslanagic 
Full text available here
This article examines the trends and future of ICT across the Arts subject areas in New Zealand and Australia. Key technologies and methods of implementation are examined for Music, Dance, Drama and Visual Arts. On the one hand there is the ever evolving hardware and software for theatrical sound, lighting, scenography and audio visual systems that can add value to a student’s learning experience within the practice of drama. Such technologies include upgraded operating consoles, computer animated drawing and design software, and music suites such as Garageband™.  Where teachers are literate and experienced in these areas, following current trends and introducing new technologies in this manner becomes relatively easy, budget willing. However this is where the traditional use of ICT in the subject ends. 
As drama is one of the few educational environments which retains a co-constructed learning environment where teachers and students are encouraged to learn from one another, the article highlights the value of ICT as a “two-way communication system allowing pupils and teachers to contribute, connect, share and work with each other”[footnoteRef:3].   [3:  (Dunmill & Arslanagic, 2006, p. 32)] 

Key technologies promoted include video conferencing, online communication and other supported e-learning opportunities. These technologies can bring students closer than ever before to experts and artists, and can enable students to work co-operatively and develop relationships with industry professionals. Being a generation for the large part fluent in the digital languages, students can even work with peers from other cultures around the globe to broaden their horizons socially, culturally and artistically. 
The benefits of these technologies are as follows: 
· Students have the opportunity to extend their learning beyond their teacher’s expertise
· Students may be more interested and have additional motivation to complete the coursework
· Students that are working above the expected level can more easily access extended learning opportunities
· Students and teachers working in isolated areas can more easily collaborate and participate in large scale events such as festivals  and competitions with neighbouring schools and districts
· Students wishing to pursue further study in an area can develop formalised relationships with experts and artists, and network more readily
· The learning process become less static and linear and more dynamic
· Students learn self-management practices
· Students have the ability to learn in multiple ways, and have their learning re-enforced
· Students working and living in low socio-economic areas have access to a greater number of free resources 
As with any technology, there are also potential downsides to the use of these technologies that must be considered and taken into account in the planning and implementation phases:
· The implementation of high quality video conference and communication technologies has not been seriously funded or facilitated on a government level
· Having students working beyond a teacher’s experience may make direction and management more difficult
· Having access to a greater environment than the classroom may distract some students from their work
· Students working independently of the teacher may fail to grasp the intended concepts
· Teachers need to extend their skills to become capable of managing the online environment the students are working within
· Students must have access to additional resources, such as computers, in order to participate
· Teachers will have an added responsibility to manage student safety online, and may need to seek parental permission to allow students to interact with non-campus personnel
· Technology needs to facilitate learning and practice without becoming the central focus
· Technologies are only useful if they are presented correctly.
Podcast: “Podcasting with Macs”
The Podcast I have chosen to look at is titled “Podcasting with Macs”, presented in a series called “Integrating ICT into the MFL Classroom.” The podcast looks specifically at how to create a podcast, and how they can be used in the languages. This has some relevance for the drama classroom as well, as we tend to use the same kind of authentic assessment and project based work that is often found in the languages.  While the podcast does not discuss the drama classroom, I find this to a particularly useful podcast, as the state government has just begun to roll our Macs for all students, and the podcast covers how to actually create a podcast in Garageband™, which is a program included on these computers. Podcasting can be a useful tool in the drama classroom for a variety of reasons: 
· Students can record reflections, video and audio productions and class discussions, which can then be made available on a class page. 
· It is also possible for a teacher to record a topic of particular importance so that students can listen to the instruction again 
· Students may already have access to the resources needed for recording these podcasts
· Students can integrate podcasts into their performances
· Students are learning to use sophisticated ICT co-current to their learning of drama
· Students are of an age where their first language is digital, and material presented in this manner may be easier for them to grasp

The downsides to the use of podcasts in the classroom are must the same as for any other communications technology:
· Teachers need to educate themselves in the use of the technology,
· Student’s safety online needs to be a consideration at all times,
· The appropriateness of student, teacher and third party podcasts needs to be moderated at all times
· The utilisation of podcasts on a “class page” may require additional time commitments from the teacher in terms of moderation
· If students are at schools which do not have access to government provided computers, socio economic factors need to be considered to ensure that the use of podcasts is equitable.
Video: “10 Reasons for Using YouTube Videos in Your Classroom”
Video available here
The video I have chosen to include here is titled “10 Reasons for Using YouTube Videos in Your Classroom” and was uploaded to YouTube by Schurgster on 21 Sep 2009. The resource discusses the benefits of using YouTube as a teaching resource across the broad educational spectrum. Schurgster identifies ten reasons why YouTube is a viable educational tool, and why schools should unblock YouTube access. Some of these reasons are relevant to the drama classroom, and are discussed below:
1. “Quantity and Variety”[footnoteRef:4]:	There is a broad range of topics and educational focus points contained in the many thousands of YouTube videos uploaded each week. In the context of the drama classroom, students might learn techniques for lighting design, can study movement, can experience sound and view performances, together with many other relevant focus points. [4:  (schurgster, 2009)] 

2. “Differentiate Instruction”[footnoteRef:5]:	If teachers can invoke the use of more senses in children, knowledge has a better chance of being acquired. Particularly in such a practical subject, seeing the use of a skill in performance can only serve enhance the student’s understanding. [5:  (Ibid)] 

3. “Cultural Diversity”[footnoteRef:6]:		Students can access videos from all over the globe, allowing them access to new cultural perspectives and experiences. In particular, when studying the theatrical styles of other cultures, student can view and experience performances, music, and ceremony without leaving the classroom, much like a virtual excursion. [6:  (Ibid)] 

5. “Make Connections”[footnoteRef:7]:		Students can learn from experts and professionals without leaving the classroom. In drama, this might mean ‘attending’ a lecture by a theatre practitioner, studying under a great writer, or learning the technical arts from renowned professionals in the industry.  [7:  (Ibid)] 

6. “Share”[footnoteRef:8]:			Students can film performances and share them with other schools and friends, allowing them to receive more feedback, and also creating an added feeling of accomplishment in the students post performance. This can even drive students to work harder, knowing their friends of a wider audience will be able to view the show. [8:  (Ibid)] 

As with any technology, there are considerations to using YouTube videos in the classroom. 
· Student safety must always be considered, and parental consent sought before performances are posed online
· YouTube videos do not come with a classification like films do, and as such teachers must learn to classify these, to ensure that no inappropriate content is shown
· Because YouTube videos can be uploaded by anyone, teachers must first ensure the validity and accuracy of information to ensure that students are not taught incorrect information
· YouTube videos must always be used as a teaching tool, and re-enforced with class discussion and consideration. If a teacher merely replaces instruction with a video, no additional learning will take place.
· Some students will find it difficult to learn from such a medium, and so teachers must be aware of how to cater to all learning needs.
· When working outside the scope of a teacher’s expertise, students may have questions that cannot be answered by the teacher. Teacher may need to either educate themselves on the topics presented, or facilitate a safe channel of communication between students and experts
In this manner teachers wishing to implement online communication technologies into the drama classroom must consider first the relevance and purpose of each technology in the course, and educate themselves as to the correct management. There is no doubt, however, that (providing teachers are willing to support and moderate students in collaborative and individual work) the inclusion of the aforementioned technologies  can be a highly effective way of including ICT in the drama classroom and may help the subject to evolve beyond its current antiquated and static teaching practices.  
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